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McGill students. This learning community acted as incubator for ideas and strategies for this event. 
https://teachingblog.mcgill.ca/2016/01/21/teaching-whats-important-symposium-highlights/#more-1410 

 
3. Please describe the key successes and challenges of your project. (Minimum of two examples for each) 

(Unlimited characters, suggested minimum ½ page or approximately 250 words) 
 

Key successes - Joining two units from two different faculties together; having a student prepare resources before 
the first meeting; having an official launch meeting that was longer than the others, having individual interviews 
with each member of the LC to hear their stories.  
Key challenges:  
- Organizing regular meetings for a group with members from Mac campus and the downtown campus was way 
more difficult than expected. 
- Originally, we would have liked to have an actual product by the end of the project, i.e., a resource for other 
instructors at McGill like a wiki or a database but the group never reached a consensus about what this resource 
should look like within our given timeline.  

 
4. What key points of advice or lessons learned would you give to other SPF teams either regarding your 

experience managing your project or the project itself?  
(Unlimited characters, suggested minimum ½ page or approximately 250 words) 

 

This project has once more shown that learning communities are a promising strategy to change perspectives and 
create lasting change. The semi-formal setting and the joint goal encourage a sense of community among students 
and faculty members from different disciplines. As a result they start listening to each other and reflect on their 
context and the context of others. The recurring meetings provide continuous support as members engage in self-
exploration, reflection and mutual learning. Inquiry-guided learning, our chosen conceptual framework, often 
requires a certain patience from project managers but really gets buy-in from faculty members who love to explore 
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words like “research” or “participation”. During the launch, start working on a common language. Make sure you all 
talk about the same things. 
(e) Meet regularly. At the beginning of the year, schedule monthly meetings for the entire year. Regular meetings 
are important to keep the momentum and make progress. They are also important to develop and nurture the sense 
of community that is necessary if you want participants to openly reflect and share their experiences. 
(f) Ask for feedback. At the end of meetings, ask for their feedback. After a few meetings, take at least 30min during 
a meeting where everyone can reflect on what they wanted from this group and whether they are satisfied with 
their experience so far. Ask them what works and what doesn’t. Take their feedback seriously. Collect it, analyse it, 
bring it back to them together with a plan of action on how you intend to follow up on their suggestions 
 

 
5. What recommendations do you have for the future of this project to be continued and are there any 

opportunities for complementary projects? Who will take responsibility for the project’s future and how 

can interested persons be in touch? 
   (Unlimited characters, suggested minimum 1 paragraph) 

 

 To close the project, we held a roundtable lunch with some key stakeholders on May 11, 2016 to draw others into 
the conversation and inspire them to take action. This group included two associate deans from FAES, the directors 
of MOOS and TLS, and the Deputy-Provost SLL. 

  

6. In your application, you listed the following sources of funding:  None Listed__ 

 

Please confirm if you received this funding in the space below. In your response, please list the actual 

amount (in dollars) that you received. Note: If you received funding from a McGill Department or Unit, 

please attach a letter from its Financial/Budget Officer confirming the actual amount of support. 
(1,800 characters maximum) 
 

      

 

7. Did you purchase equipment or make an installation on campus?    Yes   No  

If yes, please briefly describe how these items will be maintained and used in the future. 
(1,800 characters maximum) 

 

      

 

8. At the beginning of your project, you submitted a work plan 
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Sustainability learning communities 2014-2016 
 
 

Description 

Joint project between the McGill Office of Sustainability (MOOS) and Teaching and Learning Services 
(TLS) to explore integrating sustainability in
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Milestones 

�x Established a learning community made up of faculty, students and staff  

– Held monthly meetings on both campuses beginning in December 2014; 
– Created networking opportunities for faculty and students  
– 



Selected materials from Sustainability Learning Community 
 
Summary points from education for sustainability research  
Learning outcomes and competencies related to sustainability 

o The majority of literature related to learning outcomes and competencies in “sustainability”, “sustainability 
education”, “education for sustainable development” and “social responsibility” provides broad lists of 
knowledge requirements and skills. A remaining challenge with these lists is in identifying those unique to 



Learning outcomes from the literature relating to sustainability/social responsibility  
 
The literature on education for sustainability and social responsibility refers to learning outcomes, competencies and 
skills. Although there are nuances in the meaning of these terms, we feel they are equivalent for our purposes and can 
be used interchangeably. The information in this table is drawn from this literature, and is loosely organized into two 
columns. The first column “Overarching categories” refers to broad outcomes whereas the second column, “Examples” 
refers to outcomes related to cognitive, methodological and altitudinal processes and contains a higher level of 
specificity than level one. References are found below.  
 

1. Overarching categories (See 
Note A below) 

2. Examples (See Note B below): Students are able to… 

Systems-thinking competence: “t he 
ability to collectively analyze complex 
systems across different domains 
(society, environment, economy, etc.) 
and across different scales (local to 
global), thereby considering cascading 
effects, inertia, feedback loops and other 
systemic features related to 
sustainability issues and sustainability 
problem-



today have consequences long into the 
future” [3].  

o Design action plans to improve any process-product relationship 
from an environmental point of view5 

o 
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Sample learning outcomes related to sustainability/social responsibility   
Sustainability Learning Communities: Kickoff meeting, December 2014 
 
The literature on education for sustainability and social responsibility refers to learning outcomes, competencies and skills. Although there are nuances in the 
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understanding of strategic concepts such as 
intentionality, systemic inertia, path dependencies, 
barriers, carriers, alliances etc.” [2].  
Interpersonal competence: 
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Glossary of terms relating to sustainability/social responsibility and education 
Sustainability Learning Communities: Kickoff meeting, December 2014 
 
The purpose of this glossary is to explore the diversity of definitions associated with common terms associated with sustainability and education literature.  

TERM DEFINITION(S) AND SOURCES NOTES 

Education for 
Sustainable 
Development (ESD) 

o UNESCO: allows every human being to acquire the knowledge, skills, attitudes and values 
necessary to shape a sustainable future. ESD means including key sustainable development 
issues into teaching and learning; for example, climate change, disaster risk reduction, 
biodiversity, poverty reduction, and sustainable consumption. It also requires participatory 



Resilience o Center for Resilience (Ohio State U): the capacity of a system to survive, adapt, and grow in 
the face of unforeseen changes, even catastrophic incidents.  

- See Showstack (2014).  
- Center for 

Resilience: http://resilience.os
u.edu/CFR-site/concepts.htm, 
see “Rethinking sustainability”  

- Note: “survivability” is also a 
term used in corporate 
scenarios.  

Social Justice 
Education  

o Bell (1997)/Hackman and Rauscher (2004): a number of key goals that can be distilled into 
three main areas: social responsibility, student empowerment, and the equitable distribution 
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Feedback Form: Sustainability Learning Communities 2014-16 

Teaching and Learning Services         
 

 

Name: ___________________________ 
 

1. How would you rate your experience in the Sustainability Learning Community?  
 

1 
Very negative 

2 3 
Neutral 

4 5 
Very positive 

 Please explain: 

 

2. Has anything changed in the way you think about sustainability, teaching and learning? If 
so, please describe this change and what prompted it. 

 

3. Which processes, tools, strategies, etc. did you find valuable?  
 

4. What would you like to see next for sustainability, teaching and learning?   
a. for you as an individual? 

b. for McGill as an institution?   

 

 

 

THANK YOU! 


	

